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Ledyard Public Schools 

Statement of Philosophy: Social Studies K-12 Curricula 

  

“With the entire scope of human experience as its backdrop, the content of social 

studies consists of a rich array of facts, concepts, and generalizations. The way to 

tie all of this content together is through the use of compelling and supporting 

questions.”—C3 Frameworks for College, Career, and Civic readiness.   

No discipline prepares the nation’s young people for success in college, career, 

and civic participation, more than social studies.  Social studies education involves 

interdisciplinary instruction and benefits from interaction with and integration of 

the arts and humanities. Specifically, “meaningful and relevant social studies 

education integrates the study of civics, economics, geography, history, and the 

other social sciences through an inquiry-based instructional approach that is 

grounded in rich state, local, national, and global historical content.” (Social 

Studies Position Statement SDE, 2008).  

Social studies is composed of deep and enduring understandings, concepts and 

skills from various disciplines.  Given this vast array of content and skills, inquiry 

based instruction will be used as an organizing principle around which students 

may access the diverse content of social studies and begin to make sense of it for 

themselves.  Inquiry should guide the teaching of social studies at all levels.  

Inquiry-based instruction and skill development are the emphasis of this revised 

social studies curricula and work in the service of helping students to discover rich 

social studies content. Furthermore, social studies as a discipline, naturally 

integrates key reading, writing, analysis, speaking and listening skills that are 

outlined in the Connecticut Core Standards. These standards are integrated into 

the K-12 social studies curriculum and identified at each grade level.   
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How does Ledyard define inquiry? 

Inquiry is defined as a way of seeking information, knowledge, or truth through questioning.  Inquiry is a way for 

a learner to acquire new information and data and turn it into useful knowledge. Inquiry involves asking good 

questions and developing robust investigations from them. Inquiry also involves considering possible solutions 

and consequences. A third component of inquiry is separating evidence based claims from common opinion, and 

communicating claims with others, and acting upon these claims when appropriate. Questions lead to gathering 

information through research, study, experimentation, observation, or interviews. During this time, the original 

question may be revised, a line of research refined, or an entirely new path may be pursued. As more 

information is gathered, it becomes possible to make connections and allows individuals to construct their own 

understanding to form new knowledge. Sharing this knowledge with others develops the relevance of the 

learning for both the student and a greater community. Sharing is followed by reflection and potentially more 

questions, bringing the inquiry process full circle. 

 

 

The Inquiry Arc in Social Studies 

The revised Social Studies Curriculum now includes an inquiry design model for effective teaching and learning, and 

demonstrates how teachers can apply this model in their planning and delivery. Drawing on the Connecticut 

Elementary Social Studies Framework and the College, Career and Civic Life (C3) Framework for Social Studies 

Standards (National Council for Social Studies, 2013), the curriculum incorporates critical instructional shifts, and 

include: 

● Inquiry should be the primary form of instruction in all social studies classes 

● Students and teachers should craft investigative questions that matter 

● Teachers should establish a collaborative context to support student inquiry 

● Teachers should integrate content and skills meaningfully 

● Teachers should help students articulate disciplinary literacy practices and outcomes (thinking, 

reading, writing, speaking like a historian, like a geographer, etc.) 

● Teachers should provide, and help students communicate conclusions and tangible opportunities to 

take informed action 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf 

http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf 

 

The social studies curriculum is designed around the Inquiry Arc of the C3 Framework. The Inquiry Arc highlights the 

structure of and rationale for the organization of the Framework’s four Dimensions. The Arc focuses on the nature of 

inquiry in general and the pursuit of knowledge through questions (College, Career and Civic Life (C3) Framework for 

Social Studies Standards, 2013). The four dimensions below center on the use of questions to spark curiosity, guide 

instruction, deepen investigation, acquire rigorous content, and apply knowledge in real world settings to enable 

students to become active and engaged citizens in the 21st century. 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf
http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf
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http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf 

 

 

Specific notes to teachers addressing all of the units of studies 

● In every unit, it is critical to engage each dimension of the instructional arc and provide students 

with opportunities to communicate what they learn in relation to what they wonder. While 

strategies and activities may vary among teachers, the essential elements of focused inquiry should 

drive the instructional planning. All inquiries should be linked to the compelling question which 

should be the same for all students within each grade level. The units are “living documents” as 

teachers will have the flexibility to use resources that support the interests of their students. 

● For each unit, as teachers find additional “Suggested Instructional Activities” in Dimension 2, those 

activities must align directly to the supporting questions which are linked to the content. Additional 

Featured sources should also be linked to those same supporting questions. 

● Teachers will utilize the formative assessment process within Dimensions 2 and 3. If the 

assessment included in the unit does not meet the student needs, grade level teams have the option 

to make necessary revisions. However, these assessments should, again, be linked to the supporting 

questions. 

● Grade level teams also have the option to make revisions to the summative assessment and taking 

informed action of Dimension 4 if the assessment included does not meet student needs. 

 

 

 

 

 

http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf
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Component/Purpose Explanation 
Compelling Question 

Frames the unit of study 
Compelling questions were developed by the Social Studies Curriculum 
Team. These are open-ended, have more than one correct answer, can 
cross disciplinary ‘lenses’, and time periods.  These should be thought-
provoking and intellectually engaging in nature.  At the end of the unit, 
teachers may choose to incorporate a summative task that will answer the 
compelling question. 

Staging the compelling question 
Builds student interest 

In staging the question, teachers need to create an instructional space in 
which students are able to find merit,relevance, and interest in the 
investigation. The Question Formulation Technique is one way teachers can 
engage students in convergent and divergent thinking while generating 
student interest and tapping into student curiosity. 

Supporting  Questions 
Develops the key content 

These questions focus student inquiry into specific disciplinary concepts or 
lines of inquiry.  They are more specific in nature than compelling questions 
and often have more direct, concrete answers to them.  

Disciplinary Concepts 
Provides the Disciplinary grade level 

content 
 

Content can be used as a tool for addressing a particular line of inquiry 
(supporting questions or compelling questions or both).  Depth of content 
depends on its relationship to the line of questioning established by the 
teacher and students.  

Strategies and Activities  
Guides the opportunities to learn 

content using various learning 
protocols (i.e., fishbowl, small group, 

debates, etc…) 

Suggested strategies and activities were generated by curriculum teams as 
tools to engage students in inquiry and align to Connecticut Core Standards 
and the Connecticut Elementary Social Studies Framework. 

Featured Sources 
Provides opportunities to generate 

curiosity, build knowledge and 
construct arguments 

These sources were compiled by curriculum teams and include additional 
readings, links to digital sources and extension lessons which can be 
adapted to fit grade level instruction. Students are expected to read these 
sources to help them then complete the formative assessment. 

Formative Assessments 
Demonstrates understanding of the 

supporting questions 

These assessments were generated by curriculum teams and designed to 
evaluate student progress and inform further instruction.  This is list should 
be considered a living document and changed based on student and 
teacher needs. 

Summative Task 
Demonstrates understanding of the 

compelling question 

These tasks were created by curriculum teams to demonstrate student 
understanding of compelling questions, supporting questions, disciplinary 
concepts and evaluate student skill development. 

Taking Informed Action 
Offers opportunity for civic 

engagement 

Taking informed actions include a range of venues and a variety of forms 
(e.g., discussions, debates, policy analyses, video productions, and 
portfolios). The manner in which students work to create their solutions 
can differ. Students need opportunities to work individually, with partners, 
in small groups, and within whole class settings. Through these actions 
students apply what they learned through focused inquiry to real world 
civic actions. Taking Informed Action is not always going to be about the 
particular content, but rather the larger implications it has on the human 
experience. 



 

Grades K-2 Social Studies Units of Study 

 

 

Grade 
Level 

Content Study Unit 1 Unit 2 Unit 3 Unit 4 

K Me and My 
Community: 
Home, Class, 
School and 
Town 

Being A Citizen 
 

CQ’s 
Why is it important 

to learn to work with 
others? 

Why do we need 
rules? 

Citizenship in 
the Community 

 
CQ 

What makes a 
community? 

Diversity and 
Culture: Using 

Evidence to Learn 
About our Past 

 
CQ 

How do our 
communities and 

the people who live 
in them change 

over time? 
 

The Impact of 
Geography on My 

Life 
 

CQ 
How does weather 
and climate affect 

how you live? 

1 Community 
Beyond My 
Neighborhood 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why is it important 

to be an active 
participant in the 
communities to 
which I belong? 

 

The Way We 
Live Today 

 
CQ 

How do needs 
and wants affect 

how we live? 
 

Using Evidence to 
Connect the Past 
and the Present 

 
CQ 

How do our past 
actions in our 

community still 
influence our 

community today? 
 

The Role of 
Geography 

 
 

CQ 
What do maps tell 

us about the 
communities we 

belong to? 

2 Making A 
Difference: All 
People Make a 
Difference 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why do people have 

different views about 
what is good for my 

community? 
 

Using Evidence 
to Connect 

People’s Impact 
on the Past and 

Present 
 

CQ 
How do the 

actions of people 
in the past 

influence us 
today? 

 

Democratic 
Principles and 

Values 
 

CQ 
How do American 

ideas such as 
liberty, freedom, 

justice and equality 
influence how and 
why people make a 

difference in 
society? 
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Unit 
Name/Themes 

Potential Compelling 

Questions 

Content 
(lead to disciplines and to focus questions) 

 

Pacing 

Unit 1   
Perspectives and 

Diversity in Our 

World 

 

 

Why is it important to 

be a good citizen in the 

communities to which I 

belong? 

 

-Explore the importance of civic virtues and roles 

within the community that support citizenship 

-Examine the relationship between the roles of 

citizens and the functioning of a community 

 

Aug/October 
 

Unit 2 
The Way We 

Live Today 

 

How do needs and 

wants affect how we 

live? 

-Explore personal history and relationships with 

family, school and community to better understand 

culture and its importance of shaping students’ 

lives 

-Explore the difference between wants and needs 

and how lack of resources affects everyone 

 

 

Nov-Jan 

Unit 3  
Using Evidence to 

Connect the Past 

and Present 

 

How and why do 

communities evolve 

over time? 

 

 

-Explore the ways that people from other times can 

be alike or different from people today 

 

 

 

 

 

 

Feb-April 
 

 

Unit 4  
The Role of 
Geography 

 
 

 

What do maps tell us 

about the communities 

we belong to? 

-Examine map features and functions while 

drawing conclusions and comparing various 

locations 

May/June 
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Grade 1 
Community Beyond My 

Neighborhood 

 
 

 
 
 

The focus in grade one is Community Beyond My Neighborhood.  Students 
will explore their place in the world around them building on the work they 
learned in kindergarten and expanding perspective beyond themselves. 
Through comparison of family, school, and community, students will 
explore multiple perspectives from the past and today including using maps 
to help us understand the history of our community.   

 

 
 

 
 

Students in grade one are expected to participate in inquiry based activities 
that will help them acquire skills and learn content. Students will engage in 
activities that promote the development of research, reading, writing, 
speaking and listening as part of the inquiry process. Students in grade one 
will learn through an interdisciplinary approach including history, civics, 
economics and geography. Finally, students will be expected to 
communicate their understandings in a variety of ways, and contemplate 
their civic action. 

 

I. Description and Purpose of the Course 

II. Academic Expectations 
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LPS Social Studies Curriculum Unit One 
Grade Level: 1 

Unit Title: Perspectives and Diversity in Our World 
A Study of Actions that Impact a Community 

Timeline: August-October 
Unit Overview/Grade 1 Content:   In this unit of study, students will explore ways in which their actions can 
affect their community. Students will identify different quality traits that represent a good citizen. Students 
will use a variety of sources to help them identify problems within a community and evaluate possible 
solutions. Students will take informed action as they design and execute a plan that will impact a positive 
change within the community. 

Theme 

Perspectives and Diversity in Our World 
Different roles played by members of our community  

Essential Unit 
Vocabulary 

citizen, citizenship, community , compassion, empathy, participant, responsibility, 
respect, volunteer  

   Compelling Questions 
Why is it important to be a good citizen in the communities to which I belong? 

 
Supporting Questions 

How do my actions affect others who live in my community? 
What makes a good citizen? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ. K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ. K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ. K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 

  
Connecticut Core Standards   

  CCSS.ELA‐Literacy RI.1.1, W.1.7, SL.1.1 
 
Academic Vocabulary:  questioning, opinion, explanation 

Staging the Question 
 

1. Conduct a gallery walk showing images that includes people of all ages making a 
difference within a community. Teachers may select from a variety of images. 
Click below to access photos: 

 Link One  
 Link Two   
 Link Three   
 Link Four   
 Link Five  
 Link Six  

2. Brainstorm with the students what the word citizen means.  
3. Introduce the compelling question. 

https://drive.google.com/open?id=16pUn3dClb-TJ72SZB7Ccr1rgVsT-mK5yjsx9HyFkMfk
https://drive.google.com/open?id=16pUn3dClb-TJ72SZB7Ccr1rgVsT-mK5yjsx9HyFkMfk
https://drive.google.com/open?id=1VedaKF8seKhflg6aEl6UmxUDiIr6NWyx
https://drive.google.com/open?id=1IsTxqKNqrT6lBL67mJju3Xi5QbjVE8J6
https://drive.google.com/open?id=1UV45EhqM8PncJMyoBllWzt5Qt9axdc1r
https://drive.google.com/open?id=16TXIQukP8QB_q7Na2ZIDrA19clMld57H
https://drive.google.com/open?id=1Ltzkk61K-RHcf1uE0RGoKH7Pac13K_Nu
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 
CIV 1.1 Describe roles and responsibilities of people in authority. 
CIV 1.2 Explain how all people play an important role in the community. 
CIV 1.4 Apply civic virtues when participating in school settings. 
 
Supporting Standards 
CIV 1.3 Describe how communities work to accomplish common tasks, establish responsibilities, and fulfill roles 
of authority. 
CIV 1.5 Follow agreed upon rules for discussions while responding attentively to others when addressing ideas 
and making decisions as a group. 
INQ K-2.6 Gather relevant information from one or two sources while using the origin or structure to guide the 
selection. 
INQ K-2.7 Evaluate a source by distinguishing between fact and opinion. 
 
CT Core Standards 

CCSS.ELA.‐Literacy RI.1.1-10, W.1.1-2 & 7-10,  SL.1.1, L.1.1 
  

 Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims,   
visualize 

Key Content to be 
Addressed 

 

-exploring the importance of civic virtues and roles within the community that 

support citizenship (S1,2) 

-examining the relationship between the roles of citizens and the functioning of a 

community (S1,2) 

 
Supporting Question #1 

How do my actions affect others who live in my community? 
 

Formative Assessment 

Students will work together in small groups to respond to different scenarios using 
the book How to Be a Good Citizen by Emily James. Suggested format could be a 
carousel technique. Students would work interactively to move around the room to 
different stations. Each station would contain an image of a scenario that contains a 
question. Students will respond in writing to that question on what they would do 
to be a good citizen. Be sure groups have a different color marker when recording 
responses. Discuss responses as a whole class. Teachers will then read aloud the 
text for students to compare answers. 

Featured Sources 

Source A: Link to TCI > Student View>Lesson 13: What Does A Good Citizen 
Do>Reading Further>Section: Introduction and Section 4: Good Citizens Learn 
About Their Community, pages 157, 161-165 in book 
Source B: Can Man by Laura E. Williams Link to Audio Version 
Source C: What if Everybody Did That by Ellen Javernick 
Source D:The Invisible Boy by Trudy Ludwig Link to Audio Version 

https://drive.google.com/open?id=1BbZuH-l2mz8x-agoV70BurUslslVPJ4p
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://www.youtube.com/watch?v=12H6qNcR2bU&t=563s
https://www.youtube.com/watch?v=12H6qNcR2bU&t=563s
https://www.youtube.com/watch?v=okAJ62ia63Q
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Extension:  
Additional Sources 

Source A: What Does It Mean to Be Kind by Rana DiOrio Link to Audio Version  
Source B: Ordinary Mary’s Extraordinary Deed by Emily Pearson 

 
Supporting Question #2 

What makes a good citizen? 
 

Formative Assessment 
Students will design a page showing one way he or she is a good citizen to be 
included in a class book.  Optional: Students could use Google Drawing or Slides 
and then teachers can create a class slideshow containing all student work. 

Featured Sources 

Source A: Link to Video: A Good Citizen (Discovery Education using Google 
Single Sign On) 
Source B: Link to Video: Citizens Have Responsibilities (Discovery 
Education using Google Single Sign On) 
Source C: Link to Video: Citizens Follow the Law  (Discovery Education 
using Google Single Sign On) 
Source D: Link to Video: Citizens Volunteer  (Discovery Education using 
Google Single Sign On) 
Source E: Being a Good Citizen by Mary Small  

Extension:  
Additional Sources 

Source A: Link to Good Citizen Word Web  Note: Teachers need to sign in to 
Scholastic 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 

INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.16 Identify ways to take action to help local, regional and global problems. 
 
Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
 

CT Core Standards 
CCSS.ELA.‐Literacy. RI.1.1, W.1.1-8, SL.1.1-6, L.1.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 
 
 
 
Summative Assessment  

and  
Taking  

Informed 
 Action 

Summative Assessment 
Students will provide an explanation of how they could be a good citizen in the 
community. Student work can include but not limited to a written response, 
illustration with dictated sentence, or video interview. 
 
Taking Informed Action 
To set the stage for Taking Informed Action, view How to Change the World (Kid 

https://www.youtube.com/watch?v=4Ci5dc3vsjo
https://app.discoveryeducation.com/learn/videos/48018345-694d-4129-9738-3bdea89d1adf?hasLocalHost=false
https://app.discoveryeducation.com/learn/videos/aa2814a3-835a-448a-ba39-bb8e27548cfd
https://app.discoveryeducation.com/learn/videos/fc9e41cb-ff21-4137-a1d6-6431d3c10b28
https://app.discoveryeducation.com/learn/videos/18fb42c0-d902-4eaa-9492-5ca6d9a6d73b
http://sni.scholastic.com/sn1/search?query=citizen&view=list
https://www.youtube.com/watch?v=4z7gDsSKUmU
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President)  and read Ordinary Mary Extraordinary Deed by Emily Pearson 
Audio version 
 
-Students will assess a problem that addresses a concern in the community (e.g., 
Trash on the playground, Homelessness/Food Pantry, Children having no 
clothes/Clothing Exchange, Pets not having food/Ledyard Animal Control, Children 
having no toys/Toy Drive) 
-Design a solution to the problem/concern 
-Carry out a plan 

 
Additional  Resources  

 

 
Ideas for Formative Assessment in Social Studies 

https://www.youtube.com/watch?v=xVSrz-5ps7g
https://drive.google.com/open?id=1cBfSFzzZC0iHQorYphC7BiA1peB-jxhw
https://drive.google.com/open?id=0BzJQFqKhhldCN2Y2RGFkSGw3S1g4Q08tYk1BNnVScEhfZFJj
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LPS Social Studies Curriculum Unit Two 
Grade Level: 1 

Unit Title: The Way We Live Today 
A Study of Needs Versus Wants 
Timeline: November-January 

Unit Overview/Grade 1 Content:  In this unit of study, questions and concepts surrounding “Needs vs. Wants” will 
be guiding the students into thinking about what they will need to survive and how that differs from what they may 
want. The students will explore a variety of service members that help to meet the needs of citizens in the community.  
 

Theme 

The Way We Live Today: 
 Resources, facilities and businesses in a students’ community 

Essential Unit 
Vocabulary 

 

business, consumer, goods, needs, resources, save, scarcity, service, tax, wants 
 

  Compelling Question 

How do needs and wants affect how we live? 

 
Supporting Questions 

What is the difference between a need and a want? 
How are our needs met through services? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created 

themselves and the teachers 

Priority Standard   

INQ. K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  

INQ. K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ. K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 
 
Connecticut Core Standards   

CCSS.ELA‐Literacy RI.1.1, W.1.7, SL.1.1 
 

Academic Vocabulary:  questioning, opinion, explanation, point of view 
 

Staging the 
Question 

 

 Students will view two images selected by the teacher and a video (stop at 30 
seconds of video) and will participate in a See, Think, Wonder activity for all 
three sources. Teachers will guide a conversation that links all three sources 
together. 

 Introduce the compelling question. 
 
 
 
 

https://drive.google.com/drive/folders/1bXNYqFpePW8XkxrOWs5NjhU5CtjLz-ye
https://www.buzzfeed.com/kassycho/people-are-so-touched-by-this-video-about-a-boy-who-cant?utm_term=.tc53aRk3p#.ngNedKMeR
https://docs.google.com/document/d/19zdeYdRBRLoXclKZ4zyjmdzIcRs9EnO8TFBx7uDU-sE/edit
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 
ECO 1.1 Explain how scarcity necessitates decision-making.  
ECO 1.2Identify the benefits and costs of making various personal decisions. 
 
Supporting Standards 
ECO 1.3 Describe the goods and services that people in the local community produce and those that are 
produced in other communities.  
INQ K-2.6 Gather relevant information from one or two sources while using the origin or structure to guide the 
selection. 
INQ K-2.7 Evaluate a source by distinguishing between fact and opinion. 
 
CT Core Standards 

CCSS.ELA.‐Literacy RI.1.1-10, W.1.1-2 & 7-10,  SL.1.1, L.1.1 
  

Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims, 
Visualize 

Key Content to be 
Addressed 

-exploring personal history and relationships with family, school and community to 

better understand culture and its importance of shaping students’ lives (S2) 

-exploring the difference between wants and needs and how lack of resources 

affects everyone (S1) 

Supporting Question #1 
What is the difference between a need and a want? 

Formative Assessment 
Students will define the meanings of a want and a need and will complete a Picture 
Sort. Teachers can display colored photos for picture sort for clarity while students 
are doing independently.  

Featured Sources 

Source A:  Link to TCI>Student View>Lesson 8: How Can I Be a Smart Consumer?> 

Reading Further>Section: Introduction and Sections 1-4, pages 96-101 in book  

Source B: Wants and Needs Video (Discovery Education using Google Single Sign 

On)  

Source C:  Do I Need It? or Do I Want It? Making Budget Choices by Jennifer S. 

Larson 

Source D: Lily Learns About Wants and Needs by Lisa Bullard 

https://drive.google.com/drive/folders/1dW0dUF9yBolApjbD_CY9IXONJtR8XvX0
https://drive.google.com/drive/folders/1dW0dUF9yBolApjbD_CY9IXONJtR8XvX0
https://subscriptions.teachtci.com/shared/sections/10375?locale=en&nav_info=&program_id=228
https://app.discoveryeducation.com/learn/videos/e4a27097-32e3-4fbe-bbaf-dd7c4f081cab/
https://www.amazon.com/Lisa-Bullard/e/B001HOWGG4/ref=dp_byline_cont_book_1
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Extension:  
Additional Sources 

Source A: Needs and Wants by Jordan Fujioka (Level F) Reading A-Z projectable 
book 
Source B: Needs and Wants (Pebble Go) Note: Teachers must be signed in to 
Pebble Go to print or project text or for students to read independently. 
Source C: Making Choices (Pebble Go)  
Source D: Scarcity (Pebble Go)   

 
Supporting Question #2 

How are our needs met through services? 
 

Formative Assessment 

 
Students will identify and draw two service workers and write two facts for each 
service worker. Link to Service Workers Organizer in Google Drive under 
Supporting Question 2 Optional: Can be done with paper and pencil or technology.  
 

Featured Sources 

Source A: Link to TCI> Student View>Lesson 7: Who Provides Services in a 

Community?>Reading Further>Section: Introduction and Sections 1-6,  pages 85-

91 in book  

Source B:  A Day in the Life of a Garbage Collector by Nate LeBouiller (Making 

Meaning) 

Source C:  What Do We Buy?  A Look at Goods and Services by Robin Nelson 

Question Guide for Text 

Note: Teachers can project book by going to www.getepic.com and create a sign on 

account and search that title.  

 

Extension:  
Additional Sources 

Source A:  Who Picks up the Trash by Scholastic News Note: That’s Her Job is also 
available in Google Drive under Supporting Question 2 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 

INQ K-2.10 Construct an argument with reasons. 
INQ K-2.12 Present a summary of an argument using print, oral or digital technologies. 
   
Supporting Standards 
INQ K-2.13 Ask and answer questions about arguments. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in    
their classrooms. 
 

CT Core Standards 

CCSS.ELA.‐Literacy  RI.1.1, W.1.1-8, SL.1.1-6, L.1.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 

https://www.readinga-z.com/books/leveled-books/book/?id=95&lang=English
https://www.pebblego.com/modules/5/categories/5006/articles/5178
https://www.pebblego.com/modules/5/categories/5006/articles/5179
https://www.pebblego.com/modules/5/categories/5006/articles/5187
https://drive.google.com/drive/folders/1o-8M0V7FVld2U-_z-z0ijR9hOQWGttmQ
https://subscriptions.teachtci.com/shared/sections/10375?locale=en&nav_info=&program_id=228
https://drive.google.com/drive/folders/1o-8M0V7FVld2U-_z-z0ijR9hOQWGttmQ
http://www.getepic.com/
http://sni.scholastic.com/SN1/04_03_17_SN1/book#/2
https://drive.google.com/drive/folders/1o-8M0V7FVld2U-_z-z0ijR9hOQWGttmQ
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Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Assessment 
Students will construct an argument that answers the compelling question: How do 
needs and wants affect how we live?  
 
Scenario: You are going to the store. You can buy something you want and 
something you need. Tell what you buy and why you chose to buy those items. Draw 
a picture of what you bought. 
Criteria: 1 point for a need, 1 point for a want, 1 point for each supporting detail 
Total=4 points 
 
Taking Informed Action 

NA 

 
 
Additional  Resources  

 
 
 
 

Ideas for Formative Assessment in Social Studies 

https://drive.google.com/open?id=0BzJQFqKhhldCN2Y2RGFkSGw3S1g4Q08tYk1BNnVScEhfZFJj
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LPS Social Studies Curriculum Unit Three 
Grade Level: 1 

Unit Title: Using Evidence to Connect the Past and the Present 
A Study of  Why Communities Change 

Timeline: February-April 
Unit Overview/Grade 1 Content:  In this unit of study, students will investigate ways in which communities 
change over time including how people’s actions influence change within their community. Students will use a 
variety of sources to help them determine what causes these changes. Note: Students will have the 
opportunity to visit the Mystic Seaport at some point throughout this unit. 

Theme 

Using Evidence to Connect the Past and the Present  
 Ways in which the lives of people in the past from our community are similar 

to, and different from, people today 
 Ways in which communities change over time 

Essential Unit 
Vocabulary 

 

actions, accessibility, change, community, evolve, historian, history, natural resource, 
neighborhood, past, present, rebuild, transportation 
 

  Compelling Question 

How and why do communities evolve over time? 

Supporting Questions 
How are communities constantly changing? What changes them? 

What causes people to want to change the community? 
 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created 

themselves and the teachers 

Priority Standard   

INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  

INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 
 
Connecticut Core Standards   

CCSS.ELA‐Literacy RI.1.1, W.1.7, SL.1.1 
 

Academic Vocabulary:  questioning, opinion, explanation, point of view 

Staging the Question 

 
1. Students will view two images of the Ledyard Congregational Church, 

Ledyard Center, both past and present. Students will then identify what is 
similar and what is different on a class T-Chart. 

2. Introduce the compelling question. 

https://drive.google.com/open?id=1-me9pkDi8WUMnb5TdM6OzRx3tt2IFVm8
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Dimension 2: Applying Disciplinary Concepts and Tools 

Students are expected to learn about history through a multi‐disciplinary approach that includes 
civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 

inquiries that lead to deep and enduring understandings. 
 

Dimension 3: Using Evidence 
Students are expected to use evidence from a variety of credible sources. 

Priority Standards:  
HIST 1.1 Compare life in the past to life in the present. 
 
Supporting Standards 
HIST 1.4 Identify different kinds of historical sources. 
INQ K-2.6 Gather relevant information from one or two sources while using the origin or structure to guide the 
selection. 
INQ K-2.7 Evaluate a source by distinguishing between fact and opinion. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI.1.1-10, W.1.1-2 & 7-10,  SL.1.1, L.1.1 

  

Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims, 
visualize 

Key Content to be 
Addressed 

-exploring the ways that communities from the past can be alike or different from 

today, and explore what precipitates change in communities (S1, S2) 

 
Supporting Question #1 

How are communities constantly changing? What changes them? 

Formative Assessment 
Students will compare and contrast one way in which something has changed from 
the past and the present and explain why. 

Featured Sources 
(Note: A T-chart should be 

created with students to 
record changes in the 

community from past to 
present throughout the unit. 

This can be used to help 
students with the formative 

assessment. 

Source A: Link to TCI>Teacher View> Lesson 9, How Do Communities 
Change>Complete Lesson Guide>Preview> Slides 8-16, 18, 19 (click on 
student text), 20-31, 33-37  (Online only) Note: Slides 38-50 are optional 

Source B: How Communities Grow and Change Video (Discovery Education using 
Google Single Sign On) 
Source C: Long Ago and Today (video within Pebble Go) Note: Teachers must be 
signed in to Pebble Go to print or project text or for students to read independently. 
Note: Students can be grouped based on the eight topics. Students will listen and 
gather information about their topic and will then report out to the class. Activity 
printout could be used as a tool to organize and share their information. 
Source D: Then and Now by Heather Amery 

Extension:  
Additional Sources 

 
 
TBD 
 
 
 
 
 

https://drive.google.com/open?id=1kVYn0lJ3PI5OXEqsgxTPue3CD6QRAeNx
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://app.discoveryeducation.com/learn/videos/f67d2b01-72dd-4893-aea7-4df8c69a82dc/
https://www.pebblego.com/modules/5/categories/5001
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Supporting Question #2 

What causes people to want to change the community? 
 

Formative Assessment 

 
Students will use class T-chart to illustrate and explain one way a community 
changes. 
 

Featured Sources 

Source A: Link to TCI>Teacher View> Lesson 11, How Can One Person Make 
a Difference>Complete Lesson Guide>Preview> Slide 6, 10-11, 13-42 
(Online only) Note: For the slides that say, “Read section _ in your student 
book,” teachers can place these pages under the document camera or go to 
the student view section to project text. (pages 134-143 in book) 
Sources B-F: Collection of photos (accessibility {road and transportation}, 
housing, stores, jobs, schools) 

Extension:  
Additional Sources 

Source A:  The Ox-cart Man by Donald Hall  
 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
 
Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 
 
CT Core Standards 

CCSS.ELA.‐Literacy  RI.1.1, W.1.1-8, SL.1.1-6, L.1.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Assessment 
Students will create an individual collage or a group collage to show how a local 
community has evolved over time. Students will share their collages to the class 
to tell why using the information gathered in their graphic organizer. Note: 
Graphic organizers are differentiated.  Use rubric to assess both collage and 
presentation.  
 
Optional: Students could gather images for a homework assignment. 
Taking Informed Action 

NA 

 
Additional  Resources  

 

Ideas for Formative Assessment in Social Studies 

https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://drive.google.com/open?id=1KFn3IdKnZ-ZYX6fIKRo3z2gphvs29mUk
https://drive.google.com/open?id=1-wTOWsZNMjm9lU-wf1Is7x0FFEP8uGpq
https://drive.google.com/open?id=19TAqJqpAElA3zSEBf-b7z37fcSMd_ueB
https://drive.google.com/open?id=0BzJQFqKhhldCN2Y2RGFkSGw3S1g4Q08tYk1BNnVScEhfZFJj
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LPS Social Studies Curriculum Unit Four 
Grade Level: 1 

Unit Title: The Role of Geography 
A Study of Maps 

Timeline: May-June 
Unit Overview/Grade 1 Content:  In this unit of study, students create symbols, use directional words and 
a compass rose, develop map keys, and discover relationships among items on a map as they learn to use 
the language of maps. They are able to understand that the purpose of the map dictates what information 
is on the map. By investigating the compelling question, “How do maps talk to us?” students evaluate the 
variety of information that maps provide and what information is necessary depending on the purpose of 
the map. 

Theme 

The Role of Geography 
 Physical geography related to school and community 

Essential Unit 
Vocabulary 

 

compass rose, features, landforms, map key, representation, symbols 
 
 

   Compelling Questions 

How do maps “talk” to us? 

 
Supporting Questions  

What features do you include when creating a map to represent your community? 
How are geographical landform features represented on maps? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created 

themselves and the teachers 

Priority Standard   

INQ. K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  

INQ. K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ. K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions 
and supporting questions. 
 
Connecticut Core Standards   

CCSS.ELA‐Literacy RI.1.1, W.1.7, SL.1.1 
 

Academic Vocabulary:  questioning, opinion, explanation, point of view 
 

Staging the 
Question 

 

1. The class will receive a letter from Pirate Pete detailing a lost treasure. 
Teacher will read aloud the letter to the students.  

2. Students will brainstorm with their groups how Pirate Pete can find the 
treasure.  

3. Introduce the compelling question.  

https://drive.google.com/open?id=1WbjLpMnn_h0qjKCTKRFtwPKCKHJ2-7xh
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 
GEO 1.1 Construct maps, graphs and other representations of familiar places. 
GEO 1.2 Use maps, graphs, photographs and other representations to describe places and the relationships and 
interactions that shape them. 
GEO 1.3 Use maps, globes and other simple geographic models to identify cultural and environmental 
characteristics of places. 
 
Supporting Standards 
INQ K-2.6 Gather relevant information from one or two sources while using the origin or structure to guide the 
selection. 
 
CT Core Standards 
CCSS.ELA.‐Literacy RI.1.1-10, W.1.1-2 & 7-10,  SL.1.1, L.1.1 

  

Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims, 
visualize 

Key Content to be 
Addressed 

-examining map features and functions while drawing conclusions and comparing 

various locations (SQ1) 

-explore geographical landforms and how and why we use and need maps (S2) 

Supporting Question #1 

What features do you include when creating a map to represent your community?  
 

Formative Assessment 

Part A: Students will watch Models and Maps video (Discovery Education using 
Google Single Sign On) 
Part B: Students will draw their own maps (E.g., bedroom, classroom, playground, 
backyard, neighborhood) that will include symbols, compass rose, and map key. 

Featured Sources 

Source A: Link to TCI> Student View>Lesson 3: What is a Map?>Reading 
Further>Section: Introduction and Sections 1-4, Summary, pages 24-35 in book  
Source B: Link to TCI>Teacher View> Lesson 3, What is a Map?>Complete Lesson 
Guide>Preview Note: Teachers can select which slides to use. 
Source C: Maps (Pebble Go) Note: Teachers must be signed in to Pebble Go to print 
or project text or for students to read independently. 
Source D: Keys and Symbols on Maps by Meg Greve 
Source E: Follow That Map by Scot Ritchie 
Source F: Maps: An Intro to Kids video 
Source G: Understanding and Making Maps: An Introduction video (Discovery 
Education using Google Single Sign On) 

Extension:  
Additional Sources 

Source A: Me on the Map by Joan Sweeney 
Source B: Map Keys by Rebecca Olien 
Source C: Looking at Maps and Globes by Rebecca Olien 
Source D: Additional videos on maps that teachers can find 
Source E: Compass song video 

https://app.discoveryeducation.com/learn/videos/5a7a6475-e28a-4477-bab5-1fb68eda0aaa/
https://subscriptions.teachtci.com/shared/sections/10375?locale=en&nav_info=&program_id=228
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://www.pebblego.com/modules/5/categories/5004
https://www.youtube.com/watch?v=gRYSSNq5GSc
https://app.discoveryeducation.com/learn/videos/3945caf9-b909-490d-bd78-110ee5fc1c1d/
https://www.youtube.com/watch?v=f2I81_BFb-s
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Supporting Question #2 

How are geographical landform features represented on maps? 
 

Formative Assessment 

 
Students will design an island on a poster that no one has ever explored before and 
does not exist on any map. Criteria includes: any shape for the island, name of 
island, at least three or more landforms, each landform must be labeled, each 
landform must have a name.  

Featured Sources 

Source A: Link to TCI> Student View>Lesson 4: What is Geography?>Reading 
Further>Section: Introduction and Sections 1-6, 8, and Summary, pages 36-
43, 45 in book 
Source B: Link to TCI>Teacher View> Lesson 4, What is 
Geography>Complete Lesson Guide>Preview Note: Teachers can select 
which slides to use. 
Source C: Landforms Vocabulary PowerPoint Note: Teachers can hide names 
of landforms and ask students to identify them. 
Source D: Understanding and Making Map Symbols 
 

Extension:  
Additional Sources 

TBD 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.16 Identify ways to take action to help local, regional, and global problems, and some ways in which people 
are trying to address these problems. 
 
Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
 
CT Core Standards 
CCSS.ELA.‐Literacy  RI.1.1, W.1.1-8, SL.1.1-6, L.1.1-3 
 
Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 
 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 

Summative Performance Task: 
1. As a whole class, students will talk about responses to the compelling 

question, How do maps talk to us? 
2. Students can use the sentence stem to complete statements about how 

maps talk to us based off the sources used throughout the inquiry unit. 
3. Suggest that students look over the formative performance tasks they 

have completed to assist in answering the question. 

https://drive.google.com/open?id=1DePHc8nl1Va_Q-A9Sg65dpcOFRdZ3bTZ
https://subscriptions.teachtci.com/shared/sections/10375?locale=en&nav_info=&program_id=228
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://drive.google.com/open?id=1rv5wL2DC5Ecq01wkd9UfeRl7ngyR-cC6
https://www.google.com/search?q=understanding+and+making+map+symbols&oq=understanding+and+making+map+symbols&aqs=chrome..69i57j0.8121j1j4&sourceid=chrome&ie=UTF-8#kpvalbx=1
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 Note: At this point, students are beginning the process of developing an 
explanatory argument. These could include: 

 Maps talk to us with pictures. 
 Maps talk to us by showing us where things are located and how to get 

there. 
 Maps can tell us about a city, state, or neighborhood in a small space. 
 Maps tell us different things about a place. 

Taking Informed Action 

Students will research a place near school where there is an empty lot or unused 

land and brainstorm a list of ideas as to how to transform the lot into something new 

or beautiful. From those ideas, students will understand the problem by creating a 

map with a title, symbols, and compass rose to show their ideas for using the space. 

Students assess their ideas and maps by presenting and describing them to a school 

official or local community members. (Posters of maps may be displayed at the 

entrance of school.) 

 
 
Additional  Resources  

 
 
 
 

Ideas for Formative Assessment in Social Studies 

https://drive.google.com/open?id=0BzJQFqKhhldCN2Y2RGFkSGw3S1g4Q08tYk1BNnVScEhfZFJj
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